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Selection Criteria

(B)(1) Consortium Governance Available | Ranges | Score
The extent to which the consortium’s proposed guaece structure will enable the successful design, 30 L: 0-8
development, and implementation of the proposel adpool course assessment program. In determ|ning M: 9-21

the extent to which the consortium’s proposed goaece structure will enable the successful design, H: 22-30

development, and implementation of the proposeelsassent program, we will consider—

(a) The consortium’s vision, goals, role, and kelnetrables €.g., assessments, scoring and moderatiop
system, certification system, professional develepnactivities), and the consistency of these thi¢h
consortium’s theory of action;

(b) The consortium’s structure and operationdustiog—
() The organizational structure of the consortiana the differentiated roles that a member Statg [m
hold (.., lead State, governing State (as defined in th# Nidvisory State);

(i) For each differentiated role, the rights aedponsibilities (including the level of commitmeat
adopting and implementing the assessment progrssoceted with the role;

(i) The consortium’'s method and procesg)( consensus, majority) for making different typéq o
decisions é.g., policy, operational);
(iv) The protocols by which the consortium willerate, including the protocols for member States to
change roles or leave the consortium and for nemipee States to join the consortium;
(v) The key policies and definitions to which mémber States will adhere, the rationale for chapgi
these policies and definitions, and the consortuplan (including the process and timeline) [for
developing them; and

(vi) The consortium’s plan for managing funds reed under this grant category;

(c) The terms and conditions of the Memorandamdéystanding or other binding agreements executgd
by each member State, including the consistentlyeoferms and conditions with the consortium'’s
governance structure and the State’s role in theatium; and

(d) The consortium’s procurement process, andegenid of each member State’s commitment to that

process.




(B)(2) Theory of Action

Available

Ranges

Score

The extent to which the eligible applicant’s theofyaction is logical, coherent, and credible, arldl
result in improved academic outcomes for high sthtments across the States in the consortium. In
determining the extent to which the theory of attias these attributes, we will consider the dptori

of and rationale for—

(@) How the proposed high school course assesgragram will be incorporated into a coherent high

school educational systerng(, a system that includes standards, assessmemntsulium, instruction,
and professional development);

(b)
(©)

How the assessment program's rigor will bealestrated and maintained over time;

students; and

(d)

How the assessment program will be implemeatedscale that, across the States in the comsprt

How the assessment program will cover divemese offerings that provide a variety of pathwiay$

5

o

increases access to rigorous courses for studdmtdhrave not typically had such access, and broa]dly

improves student achievement and college and cegadiness (as defined in the NIA).

L: 0-1
M: 2-3
H: 4-5

(B)(3) Course Assessment Program Design and Development

Available

Ranges

Score

The extent to which the design and developmerti@gtigible applicant’s proposed high school
assessment program is feasible, scalable, andstemswith the theory of action. In determining th
extent to which the design has these attributesyiteonsider—

(a) The high school courses for which the congoriwill implement assessments; the rationale for
selecting those courses, including a need to iseraacess to rigorous courses for students who |
not typically had such access; and the processedimph new high school course assessments wi
added to the assessment program over time anéhgxisturse assessments will be updated and
refreshed;

(b) How the assessments will measure student knigeland skills against standards from a common
of college- and career-ready standards (as defimti NIA) in subjects for which such a set of
standards exists, or otherwise against State er ojorous standards;

(c) How the consortium will certify the rigor odeh assessment in the assessment program, whethe
assessment is new or adapted; and how the comaasfibmaintain consistent and high levels of
rigor over time; and
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L: 0-15
M: 16-44
H: 45-60




(d) The general design and development approaatofose assessments, including—

(i) The number and types of components (e.g., temigh- tests, through-course summative
assessments (as defined in the NIA), end-of-caagsessments) in a high school course
assessment;

(i) The extent to which, and, where applicabites approach for ensuring that, assessment itq
will be varied and elicit complex student demortsires or applications of knowledge and
skills;

(i) How the assessments will produce studentea@ment data (as defined in the NIA) and
student growth data (as defined in the NIA);

(iv) The approach and strategy for ensuring scelaucurate, and consistent scoring of
assessments, and the extent to which teachensasred and involved in the scoring of
assessments; and

(v) How the course assessments will be accessilthee broadest possible range of students,

including English learners and students with digt&#s, and include appropriate
accommodations (as defined in the NIA) for studevits disabilities and English learners.

ms

(B)(4) Research and Evaluation

Available

Ranges

Score

The extent to which the eligible applicant’s reskaand evaluation plan will ensure that the assestsn
developed are valid, reliable, and fair for thatended purposes and for all students. In deténmihe
extent to which the research and evaluation plarthese attributes, we will consider—

(a) The plan for verifying validity, reliabilitygnd fairness; and

(b) The plan for determining whether the assessrae being implemented as designed and the the
of action is being realized, including whether itiended effects on students and schools are bei
achieved.
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L: 0-7
M: 8-18
H: 19-25

(B)(5) Course Assessment Program Implementation

Available

Ranges

Score

The extent to which the eligible applicant’s planimplementing the proposed high school course

assessment program will result in increased stuglanailment in courses in the assessment prograd (
therefore improved student academic outcomes)dh eember State. In determining the extent to wh
the implementation plan has these attributes, Wlecamsider—

(a) The approach to be used in each member Stapedmoting participation in the high school caurs
assessment program by high schools, by teachetdfyastudentsg(g., voluntary participation,
mandatory participation, incentive programs); ttegor implementing the approach, including
goals, major activities, timelines, and entitiesp@nsible for execution; and the expected particips
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level in each member State and across the consootverall, including—

L: 0-11
M: 12-33
H: 34-45




(i) The number and percentage of high schooleebg to implement at least one of the assessriments
the high school course assessment program in ddisle consecutive years beginning with the 20
2014 school year;

(i) For each assessment in the assessment protiramumber and percentage of high schools exgpheg
to implement the assessment in each of five cotisecgears beginning with the 2013-2014 schod
year; and

(i) The unduplicated number and percentage ghlsichool students expected to take at least one
assessment in the assessment program in eacle @oinsecutive years beginning with the 2013-2
school year; and

(b) The plan for supporting teachers and admatists in implementing the high school course
assessment program and for developing, in an oggoanner, the professional capacity to use th
assessments and results to inform and improveustginal practice.
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(B)(6) Project Management

Available

Ranges

Score

The extent to which the eligible applicant’s proje@nagement plan will result in implementatiortred
proposed high school course assessment programmeywtithin budget, and in a manner that is
financially sustainable over time. In determinthg extent to which the project management plan has
these attributes, we will consider—

(a) The quality, qualifications, and role of th@ject management partner, as evidenced by its onissi
date of founding, size, experience (including pasicess in implementing similar projects), and ke
personnel assigned to this project (including thames, curricula vitae, roles, percent of time
dedicated to this project, and experience in mangagjimilar projects);

(b) The project workplan and timeline, includifagy, each key deliverable.g., assessments, scoring an
moderation system, certification system, professdidevelopment activities), the major milestones
deadlines, and entities responsible for execution;

(c) The extent to which the eligible applicantigdiget—
(i) 1s adequate to support the development of gh lEchool assessment program that meets
requirements of the absolute priority;
(i) Includes costs that are reasonable in ratatiothe objectives, design, and significance ef th
proposed project and the number of students tebed; and

(d) For each member State, the estimated costedarngoing administration, maintenance, and
enhancement of operational assessments in theqaopssessment program and a plan for how
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State will fund the assessment program over timguding by allocating to the assessment progr
funds for existing State or local assessmentsiiibe replaced by assessments in the program).

m

L: 0-9
M: 10-25
H: 26-35




Competitive Preference Priority 1: Focus on Preparing Students for Study in
STEM-Related Fields

Available

Score

The Department gives 10 competitive preferencetpamapplications that include a high-quality plan
develop, within the grant period and with inputnfrone or more four-year degree-granting IHEs,
assessments for high school courses that comprigeraus course of study that is designed to peepa
high school students for postsecondary study arekecain the STEM fields, including technology and
engineering. Any such course of study may inclerdss-cutting or interdisciplinary STEM courses)(
computer science, information technology, bioengiimg) and be designed to address the needs of
underrepresented groups.

An eligible applicant addressing this priority mustaddition to addressing the priority throughtie
application narrative, provide a separate plandieatribes—

(@) The courses for which assessments will beldped:;

(b) How the courses comprise a rigorous courstunfy that is designed to prepare high schookestisd
for postsecondary study and careers in the STEM{i@nd

(c) How input from one or more four-year degreanging IHEs will be obtained in developing
assessments for the courses.

We will award points to eligible applicants addiegghis priority on an “all or nothing” basigd., 10
points or zero points). An eligible applicant maot use the same course of study to address ksth th
priority and Competitive Preference Priority 2 (Eeon Career Readiness and Placement).

Oor10

Competitive Preference Priority 2: Focus on Career Readiness and Placement

Available

Score

The Department gives 10 competitive preferencetpamapplications that include a high-quality plan
develop, within the grant period and with relevlansiness community participation and support,
assessments for high school courses that comprigeraus course of study in career and technical
education that is designed to prepare high schiodests for success on technical certification
examinations or for postsecondary education or eynpént.

An eligible applicant addressing this priority mustaddition to addressing the priority throughtie
application narrative, provide a separate plandieatribes—

(a) The courses for which assessments will beldped,;
(b) How the courses comprise a rigorous coursguafy in career and technical education that $sgded
to prepare high school students for success omitgdlcertification examinations or for
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postsecondary education or employment; and

(c) How relevant business community participaton support will be obtained in developing
assessments for the courses.

We will award points to eligible applicants addiegghis priority on an “all or nothing” basis (i,&.0
points or zero points). An eligible applicant maot use the same course of study to address ksth th
priority and Competitive Preference Priority 1 (Eeon Preparing Students for Study and Careers in
STEM-Related Fields).

Absolute Priority: High School Course Assessment Programs

Yes/No

Under this priority, the Department supports theeflgpment of new or adapted assessments for high
school courses that will be used by multiple Statetare valid, reliable, and fair for their intedd
purposes and students. To meet this absolutdtprian eligible applicant must demonstrate in its
application that it will develop and implement gthischool course assessment program that—

(a) For each course in the assessment program—

(i) Measures student knowledge and skills agaitastdards from a common set of college- and ca
ready standards (as defined in the NIA) in subjdotswhich such a set of standards exists
otherwise against State or other rigorous stangards

(i) As appropriate, elicits complex student destoations or applications of knowledge and skills;

(iii) Produces student achievement data (as defim¢he NIA) and student growth data (as defime
the NIA) over a full academic year or course tlaat be used to inform—
(A) Determinations of individual principal and teacleffectiveness and development and supj
needs; and
(B) Teaching, learning, and program improvement; and

(iv) Is designed to assess the broadest possimiger of students, including English learners
defined in the NIA) and students with disabiliti@s defined in the NIA);

(b) Includes assessments for multiple coursesntidbe implemented in each member State at aescal
that will enable significant improvements in stutdlachievement outcomes statewide; and

(c) Includes a process for certifying the rigbeach assessment in the assessment program and for
ensuring that assessments of courses coveringasicgihtent have common expectations for rigor.
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Budgets

Budgets and budget narratives should provide alelétdescription of how the applicant plans to tissr
Federal grant funds, and how they plan to leveadlger Federal, State, or philanthropic funds tovibed
design, development, implementation, and evaluatfdghe proposed High School Course Assessment
Programs Assessment System.




DEFINITIONS

Accommodationsneans changes in the administration of an assessimeuding but not limited to changes in asses#nsetting,
scheduling, timing, presentation format, responsdenand combinations of these changes, that dohamige the construct intended
to be measured by the assessment or the mearniing dsulting scores. Accommodations must be feghuity in assessment and
not provide advantage to students eligible to rextiem.

Achievement standantheans the level of student achievement on sumenaisessments that indicates that (a) for thetigal
school summative assessments in mathematics oiskghguage arts, a student is college- and caeaely (as defined in the NIA);
or (b) for summative assessments in mathematiEsglish language arts at a grade level other thafinal high school summative
assessments, a student is on track to being colbegkecareer-ready (as defined in the NIA). Ani@dment standard must be
determined using empirical evidence over time.

College- and career-ready (or readinessans, with respect to a student, that the studgmepared for success, without remediation,
in credit-bearing entry-level courses in an IHEdafined in section 101(a) of the HEA), as dematstt by an assessment score that
meets or exceeds the achievement standard (asdéfithe NIA) for the final high school summatagsessment in mathematics or
English language arts.

Common set of college- and career-ready standagdss a set of academic content standards foegiad 2 that (a) define what a
student must know and be able to do at each geagé& (b) if mastered, would ensure that the stuecollege- and career-ready (as
defined in the NIA) by the time of high school guation; and (c) are substantially identical aciatStates in a consortium. A State
may supplement the common set of college- and caeaey standards with additional content standgqmas/ided that the additional
standards do not comprise more than 15 percehedbtate's total standards for that content area.

Direct matriculation studemheans a student who entered college as a fresiitian two years of graduating from high school.

English learnemeans a student who is an English learner agdimatis defined by the consortium. The consortioost define the
term in a manner that is uniform across membeeSi@td consistent with section 9101(25) of the ESEA

Governing Stateneans a State that (a) is a member of only ongocbham applying for a grant in the competitionegairy, (b) has an
active role in policy decision-making for the cortgaon, and (c) is committed to using the assessgstem or program developed
by the consortium.

Level 1 budget modulmeans a budget module for which an eligible appli¢cs seeking funds under the Comprehensive Assags
Systems grant category that (a) is necessary ieedi@lg operational summative assessments in bathematics and English
language arts no later than school year 2014-26x1fh) is otherwise necessary to the eligible ayali's proposed project and
consistent with the eligible applicant’s theoryaation.




Level 2 budget modulmeans any budget module for which an eligible iappt is seeking funds under the Comprehensive
Assessment Systems grant category other than & Léelget module. An eligible applicant must ptine Level 2 budget modules
in the order of importance to the implementatiomhef proposed project.

Moderation systermeans a system for ensuring that human scoriegraplex item types, such as extended responses or
performance tasks, is accurate, consistent accbs®ls and States, and fair to all students.

On track to being college- and career-rédgeans, with respect to a student, that the stiusg@rforming at or above grade level
such that the student will be college- and caready (as defined in the NIA) by the time of high®al graduation, as demonstrated
by an assessment score that meets or exceedsibeament standard (as defined in the NIA) forghalent’s grade level on a
summative assessment in mathematics or Englisludayggarts.

Performance level descriptoreans a statement or description of a set of kedyd and skills exemplifying a level of performance
associated with a standard.

Student achievement dateeans data regarding an individual student’s mastietested content standards. Student achievedata
from summative assessment components must be @dpora way that can be reliably aggregated acmsdsple students at the
subgroup, classroom, school, LEA, and State levels.

Student growth datmeans data regarding the change in student achentedata (as defined in the NIA) between two orammints
in time. Student growth data from summative agseess components must be reported in a way thabeasliably aggregated
across multiple students at the subgroup, classrechnool, LEA, and State levels and over a fulldecaic year or course.

Student with a disabilityneans, for purposes of this competition, a studérat has been identified as a student with a disabinder
the Individuals with Disabilities Education Act, asiended (IDEA), except for a student with a digghwho is eligible to participate
in alternate assessments based on alternate acagemevement standards consistent with 34 CFR624)(2).

Through-course summative assessnmegans an assessment system component or sees$ment system components that is
administered periodically during the academic yefastudent’s results from through-course summadsgessments must be
combined to produce the student’s total summasgessment score for that academic year.

I1'The term on track to being college- and career-ready is used in place of the term “proficiency” that is used in section 1111(b)(3) of the ESEA.



